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Abstract 
The purposes of this study were to explore the academic, behavioral, and emotional performances of foster children with 
disabilities in Taiwan.  A purposive sampling strategy was applied and 47 school age foster children with disabilities were 
evaluated using teachers’ report cards and BERS.  Results showed that 83% of these children’s academic achievement ranked in 
the lower 50% of their grade levels, and more than half ranked in the lowest 25% in their schools. These children had low scores
in BERS “intrapersonal strengths” and “school functioning” subscales. It is recommended that child protective social workers 
and foster parents collaborate with special education programs in schools to enhance and strengthen these children’s learning. 
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1. Introduction 
According to data collected by Child Welfare Bureau, Ministry of the Interior, Taiwan, R.O.C. in 2007, there 
were over 1400 children in foster care for child protective reasons. One hundred twenty-nine of them were between 
6-18 years of age and were in need of special education services.  However, there were no relevant research findings 
regarding these children’s academic, behavioral, and emotional characteristics.  Therefore, the purposes of this study 
were to explore the academic, behavioral, and emotional characteristics of foster care children with disabilities in 
Taiwan.
1.1. Foster care for children with disabilities 
When parents cannot provide proper care for children with disabilities, or violate child protection regulations, 
their children will be taken from them through government action and these children will be in other living 
accommodations.  According to Batavia (2001), the trends of out-of-home placements for children with disabilities 
have changed from traditional medical or institutional care to community-based residential care, so that they can live 
in their own communities.  
According to the laws and philosophy of child care services in Taiwan, it is not desirable to immediately place 
developmentally delayed and children with disabilities in child care institutions if they need outside home 
placement. Instead, it is more favorable to place them in foster care homes so they can still have home-like 
environments. 
1.2. Foster children educational performance
In a study by Geenen and Powers (2006), it was found that foster children who have special needs were more 
often under-achievers academically when compared to normal children.  In addition, social workers usually do not 
prioritize the importance of education for foster care children.  For example, in Great Britain, only 2% of social 
workers consider that receiving education is a top priority for foster care children (Aldgate, Heath, Colton, & Simm, 
1993).  Some studies also indicate that foster care children have poor academic and behavioral performances, such 
as high absence rates and low academic achievement (Joiner 2001; Burley & Halpern, 2001).  In addition, when 
foster children with disabilities turn to adults, it is more likely that they will encounter hardships due to lack of 
financial resources, community connections, or family help (Carroll, 2002, Westat, 1991).  
In Asia, including Taiwan, there are few evidence-based research studies that reveal how school-aged foster 
children with disabilities perform in school.  Hence, it is important to understand how foster children with 
disabilities perform academically, behaviorally, and emotionally in school, so that early educational intervention 
programs can be developed and implemented for these children. 
2. Methods 
Data from Taiwan Fund for Children and Families (a non-profit private organization) for 2007 was examined.  
There were 129 school-aged children with disabilities; 83 of whom were elementary school children.  Among these 
129 children, a purposive sampling strategy was applied. With the support and cooperation of school teachers and 
foster parents, the Chinese version of BERS (Behavioral and Emotional Rating Scale) surveys were given to 47 
foster children with disabilities. Teachers’ report cards for these same children were also examined and considered. 
2.1. The Behavioral and emotional rating scale (BERS) 
The Behavioral and Emotional Rating Scale (BERS) was first developed by Epstein and Sharma in 1998.  The 
Chinese version is revised by Yang in 2001.  BERS includes 52-item scale that assesses children's behavioral and 
emotional strengths in five subscales.  The first subscale, Interpersonal Strengths, assesses a child's ability to control 
emotions or behavior in a social situation.  The second subscale, Family Involvement, focuses on a child's 
participation and relationship with his or her family.  The third subscale, Intrapersonal Strengths, assesses a child's 
outlook on his or her competence and accomplishments.  Subscale four, School Functioning, focuses on a child's 
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competence in school and classroom tasks.  The fifth subscale, Affective Strengths, addresses a child's ability to 
express feelings toward others and to accept affection from others.  Each of the 52 items is rated from 0 to 3 (0 = not 
at all like the child, 1 = not much like the child, 2 = like the child, 3 = very much like the child). If a child’s BERS 
subscale score is within 17-20, it is classified as “very outstanding”, if the score is within 8-12, it means “average”, 
and if the score is below 7, it means “not good”.  Content validity, criterion validity, and construct validity of BERS 
were all examined and provide evidence that the BERS is a valid measure of behavioral and emotional strength in 
children. 
3. Results 
3.1. Demographics of foster children with disabilities 
The average age of these foster children with disabilities was 10 years.  There were 26 boys and 21 girls.  Among 
these 47 children, most of them (72.34%) had intellectual disabilities and difficulties, 6.38% had speech difficulties, 
2.13% had either autism or multiple disabilities, and 12.77 % had developmental delay.  In addition, 4.25% were 
diagnosed with other types of disabilities.  Twenty-eight of these foster children had mild disabilities, and 15 
children had moderate disabilities.  Most of these children (23) were educated in resource classes, 10 were in self-
contained special classes, and 8 were in home-schools, 5 were in regular classes, only 1 child was educated at 
special school. 
3.2. Foster children with disabilities academic performances 
According to teachers’ report cards, 47 foster children with disabilities had higher scores in Chinese than math, 
and had the lowest score in natural science.  The average score of Chinese was 71.64, math was 63.69, social 
science was 70.43, and natural science was 60.79.  Nevertheless, most of these foster children’s academic 
performances were behind that of their classmates.  Eighty-three of them were in the lowest 50% of their classes.  In 
addition, more than half (57.45%) of them were in the lowest 25% of their classes.  Only a few (10.6%) ranked in 
the top 25% of their academic achievement. 
Table 1. Foster children with disabilities academic performance
n=47
Ranking Persons % Accumulated % 
Top 25% of Class 5 10.64% 10.64% 
26%-50% of Class 3       6.38% 17.02% 
50%-75% of Class 12      25.53% 42.55% 
Bottom 25% of Class 27      57.45% 100.00% 
Academic   Performance Mean S D Range 
Chinese 71.64 20.56 25~95 
Math 63.69 25.43 9~95 
Social Science 70.43 22.15 27~96 
Natural Science 60.79 24.84 24~97 
3.3. Foster children with disabilities BERS scores 
All of the children returned BERS surveys with only 2 being incomplete. Therefore, there were 45 valid data of 
BERS results.  The results show that these foster children had lower scores in” intrapersonal strengths” and “school 
functioning”. Since “intrapersonal strengths” scores serve as a predictor of a child potential competence and 
accomplishment in the future, it was thus concluded that, when compared to normal children, these foster children 
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with disabilities not only had poor performances in their school achievements, but they may also perform poorly in 
the future. 
Table 2. Foster children with disabilities BERS scores
n=45
BERS Mean SD Range 
Interpersonal Strengths 8.17 2.78 3~14 
Family Involvement 9.04 2.68 4~15 
Intrapersonal Strengths 7.83 2.57 3~14 
School Functioning 7.53 2.92 2~15 
Affective Strengths 9.21 2.80 4~16 
When gender and age differences were compared among these 45 foster children BERS scores, the results 
showed that girls had lower scores than boys in “interpersonal strengths”, “intrapersonal strengths”, and “school 
functioning”.  In addition, when comparing elementary school disabled foster children with secondary school foster 
children with disabilities, it also showed that elementary school foster children with disabilities had lower scores in 
“school functioning” than their counterparts in secondary schools. 
Table 3.Gender and age differences in foster children BERS scores
                                                                               n=45 
Gender/Age BERS Mean SD Range Medium Performance 
 Interpersonal Strengths 8.83 2.73 3~14 8 average 
 Family Involvement 9.21 2.34 5~15 10 average 
Boys Intrapersonal  Strengths 8.38 2.22 5~12 9 average 
 School Functioning 8.21 2.75 2~14 8.5 average 
 Affective Strengths 9.83 2.6 5~16 10 average 
 Interpersonal Strengths 8.52 2.82 3~14 7 not good 
 Family Involvement 8.93 3.17 4~15 9 average 
Girls Intrapersonal  Strengths 7.38 2.94 3~14 7 not good 
 School Functioning 6.81 3.06 3~15 6 not good 
 Affective Strengths 8.90 2.81 4~14 8 average 
 Interpersonal Strengths 7.83 2.51   average 
 Family Involvement 9.07 2.55   average 
Elementary School Children Intrapersonal  Strengths 7.57 2.3   average 
 School Functioning 6.87 2.61   not good 
 Affective Strengths 9.10 2.43   average 
 Interpersonal Strengths 9.00 3.32   average 
Junior High School 
Children Family Involvement 9.13 3.16   average 
 Intrapersonal  Strengths 8.60 3.09   average 
 School Functioning 8.93 3.2   average 
 Affective Strengths 10.0 3.21   average 
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4. Conclusion 
Brown and Rodger (2009) state that parenting a child with disabilities can be both rewarding and challenging.  It 
not only requires foster parents with general parenting skills, but also a special set of knowledge and training to help 
foster children with disabilities.  The present research concludes that the academic achievement and behavioral 
performances of these foster care children with disabilities in Taiwan was below average.  This could be attributed 
to the fact that many foster parents usually do not have adequate resources and support to help such under-achieving 
special needs foster care children who have special needs.   
Foster parents rarely consider themselves as “formalized interventionists” for children with disabilities (Leslie, 
Gordon, Lambros, Premji, Peoples, & Gist (2007).  It is therefore suggested that child protective services’ social 
workers and foster care parents pursue collaboration together with special education programs in school.  In 
addition, structured educational training programs should be provided to foster parents before and within the period 
of time when serving as foster care providers for children with special needs.  Finally, as Yssel, Engelbrecht, 
Oswald, Eloff, & Swart (2007) indicated, parents’ advocacy for their children who have disabilities can predict these 
children’s later life success when they become young adults (Yssel, Engelbrecht, Oswald, Eloff, & Swart, 2007), it 
is thus recommended that child welfare social workers and foster parents play advocate roles in schools for foster 
children who have special needs related to their learning and life well-being.   
This study was support by grant #NSC96-2413-H-033-006 from National Science Council, Taiwan. R.O.C. 
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